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ABSTRACT .

A study was-conducted to investi4ate selected reading.
instruction process variables employed.by third and sixth grade
teachers and their effect on pup!.ls! reading achievement, to eXplore
.the difference between third and sixth.grade teachers' reading
instruction process iariablesrAf.dto inxestiga'te the relationship
'between selected.pupil variables(snd pupils' reading.achievement. A.
sample of 27..third grade teachers and 31 sixth grade teachers were
assigned to one of fiVe success status categories based on.the_

..---pattern of mean reading achieYement levels recorded fcr their actual
1974, 1976, and 1.978 classes. The teachers weie administgred the
Survey Df Teacher Emphases And-Practices in Reading Instruction in
1978. Diffmrences were noted bwkween thi-rd and sixth grade -*

instrdctionAn thwuse of skill,books.'and teacher-made games and
individUal instruction. Interim findings.for 19'/4 and 1976 indicated
a linear pattern of continued emphases: effective teachers.of reading
reported signficantly Utterer% inOtr4ction And diagnosis emphases
and noted significantly different.pupil. engagild time in reading
instruction' thandid less effective teachers: Homever, the 19/8 Jati
.for this pattern was reVersed..Teachers identified as effective for
the'six4year period reported less empflasis for these components than'
did the less effective teachers. (MKM)
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The role of the classroom teacher generally is recognized,as

apajor variable related to pupils' level of reading achievement.

However, research investigations that attempt to identify generic

tea54pr instructional variables that explain pupils' reading

achievement have not been particularly productive (Farr and Wein- #

traub, 1975; Maeil.and Popo', 1973CRosenshine, 1977). Although.

a.lack of supporting evidence exists by which to recommend the

ute of a considerable number of readinOnstruction practices, the

role of the_teacher has"been established as one of the major.vari-

.,

ables that determines the e tiveness of reading instruction

. .
(Artley, 1973; Bondiand Dykstra, 1967; sates, 1937; McDonald, 1976;

Medley, 1977). The perceived, importance of the role,of the teacher
,
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*Taper presented at the Anriva1 Meeting the National Reading Conference
(28th, St. Petersburg, FL, 1978)

ario
..

i

MIL

6Ft



I. !t

relation to .pupils' reading achievement, therefore, has not

diminished.

process-product,research that deals(witti teacher.instruction

al it relates directly to pupil yeading outcomes iT receiving ine

creased researcher's attention. For example, researchers have. ex-

plored emphases given to var:lous areas of classroom readin9 (Barr,

1974-75; Rupley, 1977a, 197.7b),Affort exerted by the reading

teacher (Blair, 1977; Frizzi, 1972), and use of 'reading diagnosis-
,

Prescription (Fox'andlimens, 1973.Weber,.1971). In addition, research

on pupil variables, such as time spent on a learning tisk (Bloom, 1976;. ,

Coker, Lorentz and Coker, 1976) and involvement in direct sequential

instruction (Maonald, 1975; Soar1973; Solomon and Kendall, 1976)

I hold promise for identifying what is an effective reading teacher.

The-p4oSes of the present study were to (1) continue to in-

vettigate selected reading instruction process variables employed

by third and sixth grade teachers and their effect on pupils'-reading

1

achievement (Rupley. 1977a); (2) explore the differences between third

grade.teachers'' reading instruction process,variables and sixth

grade-teachers' reading,instruction process variables; and (3) Jnves,-

tigate the relationship between selected pupil variablestime spent

on reading tasks, materials engaged in for instruction and time spent

in the reading materials--and pupils' reading achievement.



Method

Sample

-

.The- study involved assample of 27 third grade teachers and 31

sixth grade teachers teaching reading in self-contained classrooms

in fhe Fqrt Wayne Commuriity School System, rOrt Wayne-, Indiana.

All of the teachers used a basAl approach as their primary method

of reading instrudion,

Procedure

Teachers in the sample were assigned to one of five success

status categories based on the pattern of mean reading achievement

leyels recorded for their actual 1974, 1976, 1978 classes. The'

five success categories were low (1), moderatelplow (ML), average

(A) moderately high (PH), and hioh (H)

Success status'was based on each teacher's classroom mean

reading achievement in relation to predifted mean reading achievement

for each of the years of interest. Least squares regression (Glass

and Stanley, 1970) Was used to determine predicted levels of mean .

reading achievement for both third and siith 'grade teachers for each

year of data collection, 1974, 1976, and 1978. All third grade ahd

:

sixth grade classrooms, for each year, were used to generate six

prediction lines. Each prediction line was based on class mean IQ

scores (Otis Lennon Mental Ability-Test, Form J, admintstered-in the

fall Of 1973, 1975, and 1977) and class mean total reading achievement

scores (SRA

and 1478).

Achie'rment Test, administered in the spring of 1974, 1976,

Individual classes for the teacher's in thesample were
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Plotted in relation to the appropriate prediction line. A teacher

whose class mean reading ach16ement fell greater than one-qalf a .

standard error of estimate above the Prediction line was.deemed high

effective, a teacherwhose claw_mean_readiwachlevement-401- within--
_

*5 or minus one-half a standard error of estimate of the prediction

line was deemejd average effective, and a teacher'whose class reading

achievement mean fell greater than one-half a standard error of efti-

.:mate below the'prediction 1.1me was deemed. less effective. Mean class

reading aChlevement for 011 teachers in the simple was plotted in

relation to the appropriate grade level and year prediCtion line.

,Success.status classification for third grade teacher (N=27)

I.

4. ,

resulted in five Xs, five MLs, eight As four MHs, and five H.

Success status classification for sixth grade.teacher (N.31) was

eight tts, fourteen As, three Ws, and six Hs:. "

Data Collection

The 1978 sample of teachers was idMinistered the 1978 edition

of the Survey of Teacher Emphases. and Practices in Reading Instruc-

tion (STEPRI) (Rupley, 1975), which is designed to measure (1) the

amount of instructional emphases given to,eight components of a

dewelopmenta1 reading program over a six week period, and (2) the

use of selected reading instruction practices in the teaching of

developmental reading. .

The STEPRI instrustional eMphases components were (1) ongoing
11

diagnosis, (2) specific diagnosis, (3) comprehension readiness, (4)

comprehension following reading, (5) comprehension above the literal

V'



level, (6) oral reading, (7)-structured reading activitfes; and

(8) reading application. The eight compone9ts were derived using

information based 'on the emphases components *portion of the STEPRI.

Teachers responded to each item by seletting one of five options-

that indicated the degree of emphasis given to a. statement. .0on-

bath's alpha for this part of the STEPRI was. 0.88, .and reliability

coefficients for the eight componentE' ranged from 0.42 to 0.68.

The reading instruction practices part of the STEPRI 'were:

(1) grouping schemes, (2) sequence of instructiOn, (3) diagnosis

of reading, (1) basal activit.i.es, (5). time that pupils were engaged

daily in reading'activities,.(6) time that pupils were engaged daily

in various reading materials, and (7) classroom attendance index.

Teachers responded by either writing, an explanation, selecting an

apki6priate description, or Specifying the approldQe frequency

of use for each of the seven, areas of interest.

-

Analysis.

Analysfs .of variance procedures were used td detect differences

across the success status categories (L, ML, A, MH, H) for the

following STEPRI information: (1) mean values reported by teachers

for the eight components of emphases; (2) mean pertenfages of time

, that pupils were engaged daily in various reading materials; and (3)

mean percentages of time that pupils were engaged daily .in direct .

group instruction, individual instruction, seat work, recreational

reading, and independent reading activities.

An alpha level of 0.15-was established apriori to data, analysis.



Although..this alpha level deviattS' from'those typically cited in

educational and psychologi 1 research, i:e., 0.05 or 0.01., precedence

for this decision can be (mind in Ple literature (Hays, 1973;.Rupley,,

107a; 1977b, 1977c). An additional rationale for the use of a non-

traditional significancgegion is that.a major pUrpose of this long.,.

term investgation is-to identify credible instructibnal-variablés*

that warrant rigorous examination in natural classroom settings. .

Res.ults

Analysis. of variance on the 'mean alueS repoetedby teachers.for.

the eight components of emphase on th STEM reved66.4,-F-ratio

Ognificant a/ the.p 0.07.1evel, F(4, 27)=2..53"for specific:diagnosis

or third grade. For sixth grade a'F-ratio significant at the-

p <0.08 level, F(3, 27)=2.49 was detected for ongoing diagnosis. -P.

*ratio values for the other seven.emphases compOnents were not signi-

ficant at the pl(0.15 level for either:grade.

Analysis.of variance of mean percentage of time.that pupils

were engaged invarious reading materials revealed no significant

differences for either grade across the sucCess-status categories.

'Between grade levels, the largest differences were noted for skill

books, grade three teachers reported six percent and grade six

teachers reported seventeen percent pupil, engaged timel and teacher-

mwie games, grade three.teachers reported eleven.percent and .grade

six teachers reported three percent pupil engaged time..

Finally, analysis of variance test of mean percentage of time

that pupilt were engaged daily in various'reading.instruction. tasks

i4b
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at thi rd grade r9vealed- significant. Fs for independent reading -at

the p<0.05 level, F(3, 27)=4.02, and fOr.individual. instrUction-at
.

the p<0.Ti.level, (F3.,.27)=2.15.:. A significant.difference.at sixth' -

grade was detected for tndividual instruction,. p<9.05,".F(4,-22).=3:75.

, . " ..,
. F ratio yalues:were not si6nificant at the. plc0.15. leVel for .percen-.

tage of time that pupils mere engaged daily in direct instruction, ,

seat work, -or recreational reading at either grade.level.

Implications and Future Directions

.: The intent of our pretent stUdy.was to link inteHm findings

(Rupley, 1975, 1977a, 1977b) to the major hypotheses of this long

term inquiry; namely, effectiveteachers of reading (MH, H) report

significantly different instructional emphases than do less effec--

tive teachers of reading (L, MA, A); and effective teachers of

reading (NIA, H) report significantly different, pupil engaged time

.

ln reeding instruction than do less,effective teacher's of reading

(L, MA, A). Interim findings for 1974 and 1976 indicated a linear

pattern of emphases, favoring the effective teacher for the emphases

components of ongoing diagnosis, comprehension following reading,

structured reading activities, and'reading *application. Teachers

identified as effactiye for the four year period reported greater

. emphases given to these components than did Tess effective teachers.

V

The present investigation revealed, also, a linear pattern for the .

A
.empbases componeqs ongoing diagnosis and specific diagnosis. However,

7 for the 1978 data this pattern was reversed. Teachers identified as

effective for the six.year period reported less emphases for these

fr
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.coMponents than did the less effective'teachers.

The importance of instructional emphases appeareU be.a credible

variable-related to Opils' level of reading achievement. The use .

of both ongoing diagnosis and specific diagnosis significantly favored

the effective.teacher for data obtained in 1974 and 1936. However,

based on 1978 findings, the relationship of instruction emphases to

pupil reading outcomes needs to be reevaluated. Yhe presenf study

suggests that further explanation of how both specific.and ongoing

diagnosis is conducted and howthe diagnostic results are used in

instruction is warranted.

No linear patterns were.noted for the time that pupils were

engaged daily in various reading instruction tasks and,their level

of reading achievement.. Third grade means for engaged time were

highest for H and.A teachers and lowest for MH and L teachers. The

mean engaged time at sixth grade for individual teacher instruction '

was highest for A teacher,.lowestr for MA teachers, and similar-(.0

differences) for ML and H teacheri. Engaged time patterns at six

.grade for independent reading revealed the highest mean for MH

teachers and the lowest mean for H teachers.

The factithat no linear patterns for pupil time engaged daily in

reading instrbction were motediAsuggests that not only should F.

testing be employed in fut, nvestigation, but better models and
4

Strategies need to be develop ,, also."Future research should con-

sider the possiOlity that relationships between learning outcomes

I , . ot,

and time engaged in reading instruction are more likely to assume,

I

9
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nonlinear rather than.strici linear functional forms.

The concerns mentioned above should be addressed in.futue

research on teacher effectiveness lin reading instruction. Future
.

research should7focus on (l) instructional process variables that.

teachers employ in their reading instruction and (2) actual time that

students are engaged in reading:instruction, rather than gross mea-
t

sures of time allocated. This task would require more precise data

gathering in the naturalistic setting of reading classr oms over an

extended period of time.
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